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Abstract

This study aimed to assess the impact of parenting education based on attachment theory in alleviating
attention deficit and academic burnout among students aged 8 to 14 in Amol County. A quasi-experimental
design with pre-test and post-test assessments, including a control group, was used. The study population
included elementary school students (grades one through six) in Amol during the 2023-2024 academic year.
Thirty students were purposefully selected and randomly assigned to either the experimental group (15
students) or the control group (15 students). The data collection instruments were the Conners' Parent Rating
Scale-Short Form for ADHD (1960) and the Academic Burnout Questionnaire by Pekrun (2002). The
experimental group underwent a 10-session, 45-minute parenting program based on attachment-focused
therapy models by Parnell (2004) and King and Newnham (2008). Data analysis was performed using
multivariate analysis of covariance (MANCOVA) in SPSS version 25. The results showed a significant difference
between the experimental and control groups in post-test scores for attention deficit and academic burnout.
The findings suggest that attachment-based parenting education can effectively reduce attention problems
and academic burnout in students. Therefore, implementing such educational interventions is recommended
to improve students' academic engagement and focus.
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2011; Price et al., 2012; Fullan, 2014). Various
levels of boredom have been shown to result in
different behavioral and academic outcomes
(Ozerk, 2020).

Introduction

Despite continuous advancements in education
and technology within schools, many students,
particularly in higher academic years, still report

00
I

elevated levels of boredom in the classroom.
Academic boredom has been linked to
problematic behaviors, poor academic
performance, and even school dropout (Jask &
Gary, 2022). Although the concept of academic
boredom is relatively new, it has emerged as a
significant and growing concern in education.
Some scholars even refer to school boredom as a
"plague" of modern society (Dashman et al., 2014;
Pekrun et al., 2010). Academic boredom is viewed
as a multidimensional emotional experience,
involving unpleasant feelings (emotional), low
physiological arousal, a motivational drive to
escape the monotonous environment, and a
subjective sense of time dragging (Pekrun, 2006;
Daniels et al., 2008). Studies have revealed that
the prevalence of boredom in school settings
among children is alarmingly high (Dashman et al.,
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Attention-Deficit/Hyperactivity Disorder (ADHD)
has long been classified as a type of externalizing
behavioral disorder, with a profound impact on
children's mental health, academic performance,
and school engagement (Flores et al., 2022).
Individuals with ADHD often show symptoms such
as impulsivity and inattention. Specifically,
attention deficits are characterized by difficulties
in concentrating and maintaining focus, which are
out of proportion to the child’s age and
developmental stage. Students diagnosed with
attention deficits typically face ongoing struggles
in maintaining focus. They may overlook details,
make careless mistakes in schoolwork, have
trouble following instructions, and frequently
leave tasks unfinished. These students often
appear inattentive when addressed directly,
encounter difficulties organizing tasks, and avoid
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activities that require sustained mental effort,
often displaying reluctance or lack of interest.
Previous research has linked ADHD to a wide range
of negative outcomes for school-aged children and
adults, including a higher risk of delinquent
behavior, conflicts with peers and family
members, poor academic performance, school
dropout, substance abuse, suicidal thoughts,
traffic accidents, job instability, and obesity
(Erskine et al., 2016; Shaw et al., 2012). Amiri et al.
(2022) investigated the effectiveness of mindful
parenting programs in reducing ADHD symptoms
in male students. Their analysis found that mindful
parenting interventions led to significant
reductions in symptoms of hyperactivity,
impulsivity, and inattention among children with
ADHD in the experimental group compared to the
control group. The strategies used by parents,
especially mothers, in responding to their
children's disruptive or maladaptive behaviors can
have a significant impact on the long-term
development of these behavioral challenges.

One of the most important therapeutic
approaches that has gained attention in recent
years is attachment-based therapy. Strong
evidence indicates that the quality of parenting a
child receives during their early years significantly
influences the development of the parent-child
attachment bond, as well as the child’s social,
academic, emotional, and psychological outcomes
(Moore et al., 2017). Based on this understanding,
attachment-based parenting interventions have
been developed to improve caregiving quality and
foster secure parent-child attachment during early
childhood (Steele & Steele, 2018; Kuhlhof et al.,
2022). Attachment-based parenting is a caregiving
approach that promotes the formation of strong
bonds between parents and infants, not only
through empathy and responsiveness but also
through consistent physical proximity and touch.
These interventions aim to enhance parents’
ability to provide sensitive and responsive care,
ultimately fostering healthier attachment patterns
in children (Kuhlhof et al., 2022). Child-Parent
Psychotherapy, an attachment-based treatment
for children with emotional and behavioral
difficulties, is particularly effective for parent-child
relationships that have not responded to systemic
family therapy (Mohammadi et al., 2023). Kuhlhof
et al. (2022) found that empirical evidence
supports the effectiveness of these interventions
in improving attachment security, with some
programs successfully shifting insecure or
disorganized attachment patterns to more secure
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forms. Hodges and Clifton (2004) emphasized that
attachment-based parent-child therapy involves
therapists teaching communication skills and
facilitating stronger emotional bonds between
parents and children. Key components of this
therapy include emotional attunement to the
child, emotional engagement between the
therapist and parent with the child’s emotional
states, and helping the child understand their
emotions, behaviors, and experiences. This
process aids emotional regulation and supports
the child in overcoming past experiences of
maltreatment.

Children with Attention Deficit Hyperactivity
Disorder (ADHD) face a broad range of challenges
in their daily lives (Gavin et al., 2023). This disorder
profoundly affects their academic development,
well-being, and social interactions (Klein et al.,
2012; Gruman & Brzezman, 2014), resulting in
significant costs for both individuals and society
(King et al., 2008). Additionally, while boredom is
a common experience among students, it has
received limited attention from researchers. This
may be because boredom is often seen as a typical
feeling in schools by students, leading teachers
and parents to perceive it as a negative emotion
that can be easily tolerated.

Another study has shown that parenting styles
significantly influence how children with Attention
Deficit Hyperactivity Disorder (ADHD) interact
with  their surroundings. Specifically, an
authoritative parenting style tends to lead to
better outcomes in academic, personal, and social
areas. On the other hand, avoidant or ambivalent
parenting styles can increase the likelihood of
inattention and boredom in various aspects of life,
including academic settings. The lack of attention
to boredom from the perspectives of students,
teachers, and parents is concerning, as students
who frequently experience boredom in class are at
risk for several negative outcomes, such as shallow
information processing, reduced attention, and
diminished effort (Nett et al., 2010). These effects
of boredom can escalate into more severe
consequences, including absenteeism and school
dropout (Doob & Euripinas, 2009).
In light of the theoretical importance of this
research and based on previous studies in the
relevant field, this study aims to evaluate the
effectiveness of parenting education based on
attachment theory for children with ADHD in
reducing attention deficits and academic
boredom.

Research Methodology
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The present study is applied in terms of its
objective and is quasi-experimental in terms of
method, employing a pre-test—post-test design
with a control group. The statistical population of
this research consisted of primary school students
(grades 1 to 6), aged 8 to 14, in Amol County
during the 2023-2024 academic year.

The research sample comprised 30 students who
were selected using purposive sampling and then
randomly assigned into two groups: an
experimental group (15 students) and a control
group (15 students). This process was carried out
by visiting two elementary schools in District 1 of
the Amol Department of Education—Saadi Girls'
School and Moqtadaei Elementary School—where
school counselors and teachers were asked to
refer students showing symptoms of attention
deficit disorder and academic burnout. To ensure
greater accuracy before the intervention, during
the pre-test phase, students with attention deficit
disorder were identified using the Conners'
Diagnostic Questionnaire, and those with high
academic burnout were identified based on the
cut-off score of the Pekrun Academic Burnout
Questionnaire. Based on these criteria, 67
students were identified who met the inclusion
and exclusion conditions.

The inclusion criteria consisted of: a formal
diagnosis of attention deficit disorder by a
psychiatrist or psychologist; confirmation of the
disorder using the Conners' Diagnostic
Questionnaire and the Academic Burnout
Questionnaire; absence of other comorbid
conditions based on expert evaluation and the
child’s medical file; an age range of 8 to 14 years;
and willingness to participate in the study. The
exclusion criteria included: absence from more
than two sessions; lack of active participation in
the sessions or failure to complete assignments;
and unwillingness to continue participating in the
sessions.

Research Instruments

Conners' Short Diagnostic Questionnaire for
Attention Deficit Hyperactivity Disorder (ADHD)
for Parents (1997)

This questionnaire, developed by Keith Conners in
1997, is one of the most widely used tools for
assessing children's behavior. The goal of
administering this test is to diagnose children with
Attention Deficit Hyperactivity Disorder (ADHD).
The test consists of 26 questions, which are
completed by the child's parents. Each question is
answered on a 4-point Likert scale: Never (1),
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Occasionally (2), Often (3), and Very Often (4). To
evaluate the results, a score of 15 or higher
indicates the presence of ADHD. In other words,
this 26-item questionnaire has a total score range
from 26 to 104. If a child's score exceeds 34, it
indicates the presence of ADHD. A higher score
reflects a greater severity of the disorder, and vice
versa. Conners and colleagues (1997) reported the
reliability of this scale as 0.90, and the validity of
this questionnaire was reported by the Cognitive
Science Institute as 0.85.

Pekrun Academic Burnout Questionnaire (2002)
This questionnaire is one of the subscales of the
Pekrun Achievement Emotions Questionnaire. It
consists of 22 questions designed to measure the
level of academic burnout in students during
teaching. In some studies, 5 or 7 questions related
to classroom burnout or learning-related burnout
have been used to assess both types of burnout
(Delavarpour, 2015). In this scale, respondents
must answer questions based on a 5-point scale,
from 1 (Strongly Disagree) to 5 (Strongly Agree).
Higher scores indicate greater burnout, and the
cut-off score for the questionnaire is 48. Pekrun
and colleagues, through exploratory factor
analysis, demonstrated the construct validity of
this factor as one of the subscales of the
Achievement Emotions Questionnaire. Nikandam
and colleagues (2021) confirmed the validity of the
guestionnaire and its subscales for classroom
burnout and learning-related burnout using a
sample of 600 high school students. They also
demonstrated the construct validity of academic
burnout through confirmatory factor analysis.
Pekrun and colleagues reported a reliability
coefficient of 0.93 for both subscales of this
measure. Nikandam et al. (2009) calculated the
reliability of this scale using Cronbach’s alpha,
reporting coefficients of 0.84 and 0.86 for the two
subscales. In Delavarpour’s study (2015), the
Cronbach’s alpha coefficient for this questionnaire
was calculated as 0.78.

In this study, the experimental group participated
in parenting education sessions based on the
attachment-based parenting approach. The
intervention was conducted in 10 sessions of 45
minutes each, over 5 weeks, in a group format
based on the parenting protocol by Parnell (2018)
and King & Newhan (2008). The intervention was
carried out by the researcher, who holds a
relevant training certificate in the treatment. A
few days after completing the intervention
sessions, the initial sample completed the
questionnaires again. The control group, after
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completing the pre-test, received no intervention.

For data analysis, descriptive (mean, standard
deviation, skewness, and kurtosis) and inferential
(Analysis of Covariance) statistical methods were
employed, using SPSS software version 25.

Findings

The results showed that the mean age and
standard deviation of the students aged 8 to 14
years were 10.96 + 1.95 years. Additionally, the
results of the independent t-test, as shown in
Table 4-2, indicated that there was no significant
difference in the mean age between the
experimental and control groups of students aged
8 to 14 years (p = 0.785, t = -0.276, df = 28).

Table 1: Description of the Research Variables

Attachment-Based control
Test Parenting Education
Variables Standard Mean Standard Mean
Deviation Deviation
Attention Deficit Pre-test 3.62 52.6 5.23 53.46
Post-test 5.52 41.86 5.27 50.73
Academic Burnout Pre-test 4.96 58.53 5.93 59.20
Post-test 4.89 46.33 6.02 56.73

Table (1) shows the mean and standard deviation
of the Attention Deficit and Academic Burnout
variables for both the Attachment-Based
Parenting Training and Control groups in the pre-
test and post-test. As seen, the mean and standard
deviation in the pre-test for Attention Deficit in
the Attachment-Based Parenting Training group
were 52.6 + 3.62, and for the Control group, it was
53.46 = 5.23. In the post-test, the mean and
standard deviation for the Attachment-Based
Parenting Training group were 41.86 + 5.52, and
for the Control group, it was 50.73 + 5.27.
Additionally, the mean and standard deviation for
Academic Burnout in the pre-test for the
Attachment-Based Parenting Training group were
58.53 + 4.9, and for the Control group, it was 59.2
1 5.93. In the post-test, for the Attachment-Based
Parenting Training group, the mean and standard
deviation were 46.33 + 4.89, and for the Control
group, it was 56.73 £ 6.02.

Table 2: Results of Levene's Test for Equality of

Variances
Variabl F- Degrees Significanc
e statisti of e Level
c Freedo
m
Attenti 0.979 1-28 0.331
on
Deficit
Acade 0.015 1-28 0.903
mic
Burno
ut

Table 2 shows the results of Levene's test. As can
be seen, the significance level for the variables of
attention deficit and academic boredom is above
the alpha level of 0.05. Therefore, the assumption
of equal variances is met for both the attention
deficit and academic boredom variables.

Table 3: Results of the Regression Line Slopes Test (Interaction Effect)

Sum of
Squares

Variable Source

Degrees
of
Freedom

Mean Sum of F
Squares

Significance
Level
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Attention Group 16.6 1 16.6 2.22 0.148
Deficit Pre-test 579.4 1 579.4 77.44 0.001
Group x 5.83 1 5.83 0.778 0.386
Pre-test
Error 195.3 26 7.5
Academic Group 441 1 441 0.519 0.478
Boredom Pre-test 547.5 1 547.5 64.49 0.001
Group x 20.17 1 20.17 2.37 0.135
Pre-test
Error 220.71 26 8.48
Table (3) shows the results of testing the independent variable and the post-test (covariate)
assumption of homogeneity of regression slopes. for attentior‘\ deficit (p = 0.386, F(1, 26) = 0.778)
As observed, the p-value for the groupxpre-test ?nd acadgml‘c.boredom (p=0.135, F(1, 26) = 2.37)
interaction is greater than the alpha value of 0.05. is not significant. Hence, the assumption of
Therefore, the interaction between the homogeneity of regression slopes holds for both

attention deficit and academic boredom variables.

Table 4: Results of Multivariate Analysis of Covariance (MANCOVA) Based on Wilks' Lambda Report.

Effect value F Degrees of Degrees Significance Effect
Freedom of Level Size
for the Freedom
Hypothesis for Error
Group 0.176 | 58.33 2 25 0.001 0.72
Results from the multivariate analysis of attachment approach significantly influences the
covariance (MANCOVA) in Table 4 show that linear combination of the variables of attention
parenting education based on the attachment deficit and academic burnout in students aged 8 to
approach has a significant effect on attention 14 years. The effect size (eta squared) indicates
deficit and academic burnout in students aged 8 to that 72% of the variance in attention deficit and
14 years (n? = 0.82, p = 0.001, F(25, 2) = 58.33). academic burnout in students aged 8 to 14 years
Therefore, the hypothesis is confirmed. In other is explained by the impact of parenting education
words, parenting education based on the with an attachment-based approach.

Table 5: Results of Univariate ANCOVA for Attention Deficit and Academic Boredom

Sum of | Degrees Mean Sum of onifi "
Effect Squares of Squares E Significance E' ect
Level Size
Freedom

Attention Group | 468.39 1 468.39 67.99 0.001 0.62

Deficit Error 179.09 26 6.88

Academic Group 720.99 1 720.99 77.97 | 0.001 0.75

Boredom Error 240.4 26 9.24

Table 6: Adjusted Means of the Two Groups
Variable Phase Experimental Control group
Group
Attention Deficit Post-Test 41.86 50.73
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Adjusted

42.32 50.27

The results of the analysis of covariance in Tables
(5 and 6) showed that the significance level of the
group is less than the alpha level of 0.05. After
controlling for the covariate effects
(homogeneity), there is a significant statistical
difference between the adjusted post-test
attention deficit scores of the experimental and
control groups. In other words, there is a
significant difference between the adjusted mean
attention deficit of the Parenting Training with
Attachment-Based Approach group (M = 42.32)
and the control group (M = 50.27) for students
aged 8 to 14 years (n>=0.62, p = 0.001, F = 67.99
(26, 1)). Therefore, the hypothesis is confirmed. In
other words, Parenting Training with an
Attachment-Based Approach led to a significant
reduction in the attention deficit of students aged
8 to 14 years.

Table 7: Adjusted Means of the Two Groups

Variable Stage Interventio Contro
n Group /
group
Academi Post- 46.33 56.73
c test
Burnout | adjuste | 46.6 56.46
d

The results of the analysis of covariance in Tables
(5 and 7) showed that the significance level for the
group is less than the alpha level of 0.05. After
controlling for the effects of the covariate
(homoscedasticity), there is a statistically
significant difference between the adjusted post-
test scores for academic burnout between the
experimental and control groups. That is, there is
a significant difference between the adjusted
mean of academic burnout for the Parenting
Education with Attachment Approach group (M =
46.6) and the control group (M = 56.46) for
students aged 8 to 14 (n?> = 0.75, p = 0.001, F =
77.97, df = 26, 1). Therefore, the hypothesis is
confirmed. In other words, Parenting Education
with an Attachment Approach led to a significant
reduction in academic burnout among students
aged 8 to 14.

Discussion

The results demonstrated that Parenting
Education with an Attachment Approach
significantly influenced attention deficit and
academic burnout in students aged 8 to 14. These
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findings are consistent with the studies of Amini
Naghani et al. (1399), Khomar and Sofi (1397),
Kohoff et al. (2023), and Mohammadi et al. (1402).
To explain the observed results regarding the
effectiveness of Parenting Education with an
Attachment Approach, it can be argued that
hyperactive children often struggle with
emotional regulation, particularly in managing
negative emotions. Research has shown that
parents of these children typically do not respond
adequately to their child's behaviors and
emotions, and they use less emotionally
supportive parenting styles. Strengthening the
mother-child relationship and the attachment
bond can enhance the child’s self-regulation and
emotional management, leading to a reduction in
anxiety. Parents with secure attachment are more
sensitive to their child’s needs and are better able
to understand the underlying emotions,
behaviors, and motivations of their child
(Mohammadi et al., 1402).

Effective empathy and appropriate responses to a
child’s needs can improve emotion regulation and
attention, as the child learns these skills through
interactions with the mother in a secure
attachment relationship. In turn, emotion
regulation can reduce symptoms of attention-
deficit hyperactivity disorder (ADHD), which may
also contribute to alleviating academic burnout in
these children.

Moreover, children's early caregiving experiences,
provided by their primary caregivers, have a
significant impact on their developing brain,
particularly in terms of their ability to regulate
both physiology and behavior. The brain's
experience-dependent maturation supports the
concept of attachment, in line with Bowlby's
(1961) theory that attachment serves a biological
function, influencing children's emotional
responses, social cognition, and behavior.
Research highlights how children maximize the
care provided to them and reveals the relative
difficulties children with disorganized attachments
face in controlling or self-regulating their behavior
(Palini et al., 2018). In this regard, unresolved early
attachment issues are linked to later behavioral
problems such as hostility, hyperactivity,
aggression, and oppositional defiant disorder
(Greenberg, 1991), as well as long-term mental
health challenges and delinquency (Allen et al.,
2007). Insecure attachment at the age of one
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predicts aggression in children at age seven, and
maternal criticism at age four predicts more
severe aggression in the child (Kier et al., 2014).
Over 80% of preschool children with behavioral
problems are insecurely attached to their parents,
and teachers often perceive children with
attachment issues as having behavioral problems,
poor school attendance, and low academic
performance (Hutchings et al., 2023).

Therefore, attachment-based interventions, such
as attachment and biological behavior, focus on
improving attachment security by targeting
caregiving behaviors. These interventions include
caregiver sensitivity (i.e., the caregiver's ability to
recognize and meet their child's needs) and
reflective functioning (i.e., the caregiver's capacity
to understand their own and their child's mental
states, including emotions and beliefs) (Kobak et
al., 2015). Given the established connections
between the quality of caregiving and attachment,
attachment-based interventions have primarily
focused on assessing changes in caregiver
sensitivity and attachment security (Bakkermans-
Kranenburg et al.,, 2003). In response to the
identified links between the quality of early
parenting and infant attachment security, as well
as the subsequent positive social, emotional, and
psychological  outcomes, attachment-based
parenting interventions have been developed and
recommended. The goal of these interventions is
to enhance parents' ability to provide sensitive
and responsive caregiving, ultimately improving
the child's attachment patterns. Consequently, it
can be stated that attachment-based parenting
education is effective in addressing attention
deficits and academic burnout in students.

The results revealed a statistically significant
difference between the adjusted post-test scores
for attention deficits in the experimental and
control groups. Specifically, there was a significant
difference between the adjusted mean attention
deficits of the group receiving attachment-based
parenting education and the control group in
students aged 8 to 14 years. These findings are
consistent with the research by Net et al. (2011)
and Abedi Shapurabadi et al. (2012). Khomari and
Sofi (2018) demonstrated that attachment-based
therapy was effective in addressing clinical
symptoms in boys with ADHD. Similarly, the
results of Hakami and Ahmad (2022) indicated
that behavioral interventions by parents generally
reduce symptoms of attention-deficit
hyperactivity disorder and behavioral issues.

To explain these results, it can be said that the
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training programs emphasize the importance of
the parent-child relationship, highlighting that
parents' behaviors, temperament, and
attachment styles may influence their children's
behavior. Attachment-based parenting programs
encourage parents to shift from authoritarian or
indulgent styles to an authoritative approach. This
shift enhances their parenting skills, boosts self-
esteem and confidence in both parents and
children, and ultimately improves their
interactions. These programs guide parents in
recognizing their children's  misbehaviors,
reflecting on their own parenting methods,
respecting and trusting their children, establishing
behavioral rules, and granting children the ability
to make choices. This, in turn, can help address
attention deficits in children. Pashmehri et al.
(2009) demonstrated that a combined
intervention of attachment therapy and parenting
education effectively reduced hyperactivity
symptoms in children with Attention Deficit
Hyperactivity Disorder (ADHD) among mothers
with insecure attachment.

Furthermore, it can be argued that the sensitivity
and responsiveness of the primary caregiver to the
child's emotional states are key factors in learning
emotion regulation and forming relationships with
others. Evidence suggests that after three months
of age, infants become more sensitive and
responsive to external cues, such as auditory and
facial expressions. These cues play a crucial role in
teaching children how to regulate distress,
emotions, and attention. Securely attached
children receive appropriate and optimal
responses from their primary caregiver, learning
that expressing emotions correctly leads to
positive outcomes. Attachment is an emotional,
interpersonal bond, and it is clear that various
emotions are involved in this stable relationship.

The results indicated a statistically significant
difference between the adjusted post-test scores
for academic burnout in the experimental and
control groups. Specifically, there was a significant
difference between the adjusted mean academic
burnout scores of the attachment-based
parenting education group and the control group
of students aged 8 to 14. Therefore, the
hypothesis is confirmed. In other words,
attachment-based parenting education
significantly reduced academic burnout in
students aged 8 to 14. The findings are consistent
with research by Golestani Gharaoneh (2022),
Yang (2023), and De Castro et al. (2019). Golestani
Gharaoneh (2022) found that attachment styles
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could significantly predict academic burnout.

To explain this finding, it can be said that through
attachment-based parenting education, parents
acquire essential skills such as technical skills (up-
to-date knowledge), human skills (effective
communication abilities), and cognitive skills
(accurate understanding of issues and problems).
Additionally, the therapeutic goals of this
approach focus on the child's development, social
competence, self-control, clarifying attachment
theory, the importance of positive verbal
communication between mother and child in
emotional and psychological development,
understanding parents' mental representations of
their relationships with their caregivers, and the
role these representations play in their
relationship with the child. This approach also
covers explaining attachment styles, teaching
parent-child play techniques, and addressing
unresolved behavioral issues in children. When
families complete the behavior modification
program, they achieve significant progress in
managing their children's behavioral challenges.
By the end of the program, parental satisfaction
with their children's behavior increases, and their
sense of competence in managing and controlling
both their own and their children's behavior
improves. As a result, stress in parent-child
relationships decreases, and parents' optimism
regarding their children's behavior grows.
Consequently, this can have a positive effect on
reducing children's academic burnout.

The goal of attachment-based parenting
education is to offer interventions that help
parents better address the challenges they face in
their relationships with their children. These
interventions are designed to enhance the
interaction patterns between parents and
children. A key factor in the success of
attachment-based parenting education is the
structure and characteristics of the sessions. Since
parents, particularly mothers, are trained to focus
on learning specific skills rather than analyzing the
causes of their child's behavior or attempting to
meet their child’s needs, they develop more
positive expectations. As parents successfully
apply the new skills they have learned, their
confidence increases. Throughout this process,
the support from peer parent groups and the
encouragement from the therapist play crucial
roles. Overall, the findings suggest that parent
education can be an effective tool in guiding
children's behavior. The unique aspects of this
educational program, such as teaching parenting
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skills based on attachment theory, emotion
regulation techniques, educational strategies, and
an understanding of children's challenges, may
explain its therapeutic effects on hyperactive
children across various educational domains.
Therefore, attachment-based parenting education
proves effective in reducing academic burnout
among students.

One limitation of the current study is its cross-
sectional design, which was a result of time
constraints.

Based on the results, it is recommended that this
educational program be offered to parents by
school psychologists and counselors.
Furthermore, it is suggested that attachment-
based parenting education be provided to couples
planning to have children, through marriage and
family counseling centers. Since many parents are
unfamiliar with parenting techniques in their
relationships  with  their children, it s
recommended that a booklet containing
information on attachment-based parenting and
parenting skills be made available to families.
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